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FOCUS: REVIEWS

" BROWS ING WITH BILL"
William Bergeson
Director of Reading
Mt. Pleasant Public Schools
selecting the relevant and appropriate
alternatives for them. Ms . Thonis, in

Two International Reading Association books in their "Reading Aids
Series", describing teaching the bilingual child to read , are: Literacy For
America's Spanish Speaking Child, by
Eleanor Wall Thonis, LR.A. , ewark,
Delaware, 1976, and Reading and The
Bilingual Child, by Doris C. Ching,
LR.A., ewark, Delaware, 1976.
Both books or monographs are
valuable resources for both classroom
teachers and tutors of the bilingual
child. Ms . Ching, in her book, discusses
the special needs of the bilingual child
and the child's specific learning needs.
She gives a myriad of suggestions and
techniques for the classroom teacher in
working with these children. Many
instructional examples are provided in
the areas of motivation, self-concept,
auditory discrimination, vocabulary,
oral language, and methods for giving
reading instruction. One area which I
feel is very beneficial is the section
where she summarizes the research on
teaching English as a second language .
Ms. Ching further states what it is that
teachers need to know in order to do
an effective job in teaching the bilingual child to read. She also talks
about factors to consider in selecting
various reading approaches. The monograph is short, 41 pages, but it does
have a reference section which would
be very useful for further reading.
The monograph by Ms. Thonis is an
excellent publication that relates very
closely to Ms. Ching's monograph.
Both publications deal with the same
subject, but both are different - much
like fraternal twins. The theme of both
writings is providing the best path to
literacy for the bilingual child and

Literacy For America's Spanish Children, is concerned only with Spanishspeaking children. She gives suggestions
for diagnosing and selecting the most
appropriate approach for the individual
students. She differentiates between
the bilingual students by stating that
the child who speaks Spanish and English needs a very different approach
from the Spanish-speaking literate
child; likewise, the functionally illiterate child needs a still different
approach. The author feels that one
of the best predictors of readiness for
the Spanish child to read is the level
of the child's language development ,
be it Spanish, English or both. An
excellent instrument that is presented
for determining which language is
stronger - English or Spanish - is a
simple , structured interview technique
called, "The Marysville Test of Language Dominance." Along with the test
is a scale for rating the child's oral
language proficiency in both languages.
Because the child's oral language proficiency in Spanish or English determines to a major extent the most
appropriate approach to reading literacy, Ms. Thonis follows with a section
on choosing reading program alternatives for the child. Within this section
is also a listing of criteria for selecting
the appropriate materials. This monograph is 69 pages in length. It con ta ins
a reference section along with 23 listings of additional suggested readings
dealing with reading and the bilingual
child.
One of my favorite books, al though
not of a recent publication date, 1972,
79

is Arthur Heilman's and Elizabeth
Holms' book, Smuggling Language Into the Teaching of Reading, Charles E.
Merrill Publishing Company, Columbus, Ohio. The major premise of this
book is that the teaching of reading is
a meaning-making, language-oriented
process. All children should be exposed
to and develop an appreciation of the
power and beauty of language. Reading instruction should not only be dull,
mechanical, skill-oriented drill and dittoed work sheets, but fun, thoughtprovoking and growth-promoting. As
the authors so succinctly state, "children must sense that all reading is the
'manipulation of language.'"
The book is divided into the following sections: intonation and reading,
expanding word meanings, critical
reading, reading and writing: dramatization, and study skills. This book is
so good in the fact that it is skilloriented, but only in the context of
language. For the teacher, the authors
give numerous examples and techniques for each area that are very easy
to use.
The highlights in the book center
around the idea that reading has to
have meaning to the individual. Learning to read is not a self-sustaining
activity because it lacks meaning for
the learner. Some ideas presented are:
(I) to use individual words and see
how many ways a student(s) can
use them differently;
(2)

to use figurative expressions and
language and let the student
figure out what they mean;

(3)

to use quotations of famous
beautiful writing and let the
student figure them out in her/
his own words - no one can be
wrong; and

(4)

to take a kernel sentence and let
the student work on it as long as
s/he needs. The student can expand it and see how long a
sentence s/he can make. The
next day s/he can change it.

All the above exercises show kids
how they can manipulate language.
This is very important as this is how
concepts are taught. The main purpose
of the schools is to expand and develop
concepts. Langauge is the tool for this.
Reading is not just cracking the
code. It is meaning-centered and personal. Reading has to be pleasurable
or it won't be done. The authors
firmly try to inform us that manipulation of language is a creative activity to read a passage is a creative activity.
It is my feeling that anyone interested in teaching children to read
should certainly have this book in her/
his possession. I know if you do have
it, the book must be "dog-eared" by
now from constant use. This book
has value for any teacher from first
grade through high school.
The final book to be reviewed is,

Words - From Print to Meaning, by
Lou E. Burmeister, Addison-Wesley
Publishing Company, Reading, Massachusetts, 1975. Dr. Burmeister's book
is a "how to" book for the classroom
teacher. As is written on the book's
cover, it contains "classroom activities:
for building sight vocabulary for using
context clues, morphology, and phonics." The book is designed to provide
many practical ideas for teaching
word analysis skills.
Because word analysis skills are
taught primarily in the elementary
school, the book probably is best
suited for the elementary teacher.
However, Dr. Burmeister gives a scope
and sequence chart for the various
word analysis tasks for a K-12 curriculum,hence, the tasks can be effectively
used by any teacher teaching word
analysis techniques.
As many of you know, Dr. Burmeister wrote a paper called, "The
Usefulness of Phonic Generalizations,"
where she researched the utility of
"phonic rules," i.e., "when two vowels
go walking . . . " The reason this is
mentioned is that the author, in writ80

ing the book, applied her research of
word analysis rules and generalizations
in providing only "useful" activities
and suggestions for the teacher.
A good point to keep in mind when
using this book, and one that Dr.
Burmeister cau lions the readers about
again and again, is that reading is concerned with meaning emphasis, not
just breaking the code (word analysis
skills). Always keeping this point in
mind - that meaning or understanding
is necessary at all levels in a word
analysis program
the book is extremely useful. If a teacher is just

looking for "busy work" ditto-type
activities, please don't use this fine
book and insult Or. Burmeister.
The book is 157 pages in length
and is "chock-full" of examples and
techniques for teaching all the word
analysis skills and tasks. If a student
is having difficulty with a very specific
word analysis problem, this book can
help you because suggestions and examples by the dozens are given. The
only point to remember - the teacher
should always have a specific reason
for selecting the activity.

As a teacher of reading, do
you foster the love of reading?

(O~iginal design by
Julie M.T. Chan)
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